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WHAT ARE THE CHALLENGES IN MANAGING INCLUSIVE CLASSROOMS?

Plieva Ruslana Vladimirovna,
Teacher of the Department “Preschool Education”,
Gulistan State University

For citation: R. Plieva. What are the challenges in managing inclusive classrooms Journal of
innovations in pedagogy and psychology 2021. 2021 vol. 4, issue 2, (71-75) pp.

d- DOI 10.26739/2181-9513-2021-2-14

Abstract: In this article, the author presents the results of a study of the methodological
foundations from which it is proposed to solve the problems of inclusive education. The article
reveals the essential characteristics of the inclusive educational process in the educational
institutions, the features and functions of its management, the criteria of effectiveness. The
objectives and technology of the organization of comprehensive support for the education of
students with disabilities in educational institutions are defined. They also discuss the creation of
conditions for students with disabilities to receive high-quality education, maintain and strengthen
their health, provide them with psychological, pedagogical, medical, social and other assistance
- a task that is extremely urgent. It is necessary to recognize the fact that the inhumanity of the
current educational environment in relation to students with disabilities has become recognized
by scientists and politicians relatively recently. Most likely, this happened under the influence
of the UN policy adopted in 2006. The Convention on the Rights of Persons with Disabilities,
which was also ratified by the Republic of Uzbekistan on 3 May 2008.

Keywords: Inclusion, Classroom, Inclusive Education, Special Education, Mainstream

ITPOBJIEMBI, CYIIECTBYIOIIMUE ITPU YITPABJIEHUU MHKJIIO3UBHBIMH
KJIACCAMM.

IlnueBa Pyciana BuaagumupoBHa,
npenoaaBarenb Kadeaps! “JlomkoibHOEe 00pa3oBaHue’
['yaucTanckoro rocyjapcTBEHHOTO YHUBEPCUTETA

AHHoOTanusi. B jgaHHOW craThe aBTOpP TPEACTABISCT PE3YAbTAaThl  MCCIEAOBAHUS
METOIOJIOTHUECKIX OCHOBAHUM, C TTO3UITUH KOTOPBIX MPEJIaracTcsl periarh MpooieMbl HHKJTFO3HB-
HOTO OOpa3oBaHMs. B cTarbe pacKphIBaOTCS CYNTHOCTHBIC XapaKTEPUCTHKU WHKIFO3UBHOTO
00pasoBaTeIpHOTO TMpollecca B 00pa30BaTENIbHBIX YUPEKACHHUSIX, OCOOCHHOCTH M (YHKITUU
yrpaBiieHus: uM, kpurepun d¢pdexktuBHOCTH. OmpeneseHbl eld W TEXHOJOTHS OpTaHU3aIliH
KOMITJIEKCHOTO COIPOBOXKJEHUSI OOyYeHHs YYalllUuXCsi C OrPAHUYCHHBIMH BO3MOXKHOCTSIMH B
00pa30BaTeNbHBIX YUPSKICHUSIX. A TakKe OOCYKIACTCS CO30aHue YCi08utl OJisi NOMyYeHUs
yYanmmMcsl ¢ OTPaHUYCHHBIMU BO3MOXKHOCTSIMH KAYeCMBEHHO20 00pA308aHUs, COXPAHEHUsT U
VKpenjieHusi ux 300p08bsi, OKA3AHUSL UM NCUXOT020-Neda202UecKoll, MeOUKO-COYUANbHOU U UHOLL
nomowu - 3a0a4a upe3svluaiino akmyanvhas. Haoo npusname mom ¢haxm, umo nHecymanHocmo
crodcusuLenicss. 0opazo0eamenvHol cpedbl N0 OMHOWEHUI0 K YYallUMCS C OTPaHWYCHHBIMU
BO3MOKHOCTSIMU CIAA OCO3HABAMbBCSL YUEHbIMU U NOTUMUKAMU OMHOCUmenbHo HeoasHo. Ckopee
8ce20, 5mo npouzoulio noo sozoeticmeauem nonumuxu OOH, npunssweii 6 2006 2. Konsenyuio o
npasax uHeanIUd08, Komopas marxdice oviia pamugpuyuposana Pecnyonuxou Y3zoexucmarn 3 mas
2008 2o0a.

KaroueBble CiioBa: VHKITIO3US, KIIacC, MHKITFO3UBHOE 00pa3oBaHKe, CIICHAILHOEC 00pa3oBa-
HUE, TIABHOE HANpaBJICHUE, KOMIUIEKCHOE COIIPOBOXICHUE
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NHKJIIO3UB TABJIMMHU BOIIKAPUIIJIA FO3ATA KEJJAIUTAH MYAMMOJIAP.

IlnueBa Pycnana BiaagumupoBHa,
“Makrabrada Tabaum’” kadeapacu YKUTYBUNCH
I'ymucron JlaBnar YHUBEpCUTETH

AHHoTanus. Ymly Makonaga Myautnd WHKIIO3MB TablIMM MyaMMOJApUHU Xal KWJIHII
ydyH TakiIu( KWIMHTAaH METOJOJIOTHK aCOCIApHH YPTraHWIN HATYDKATAPUHU TAKIUM OTaJIH.
Makosaga TabIuM MyaccacaJlapuaard HHKIFO3UB TAbJIUM KapaéHUHUHT MyXHUM XyCYCHUSTIAPH,
yHU OOIIKApUIITHUHT XyCYCHATIApH Ba Bazudanapu, camapagopiuKk ME30HIapu 04rbd OepuiraH.
Tabaum Myaccacanapuia MIMKOHHUSTH YeKJIaHTaH YKyBUMIAp TABJIUMHUHH Xap TOMOHJIaMa KYIaa0-
KyBBaTJIAlIHU TaIIKWJI JTUIIHUHT MakcaJ Ba TeXHoJorwsuiapu Oenrwianrad. lyHWHTHEK,
MMKOHHSITH YEKJIAHTaH Tara0alapHUHT FOKOPU CU(DATIN TABIUM OJIHINHU, CATIOMATIIMTUHYU CaKJIaIln
Ba MyCTaxKamJIallld Y4YyH IIApT-IIAPOUT SPATHII, YJIapra TCHXOJOTHK, MEIaroruK, THOOWH,
WKTUMOUHN Ba OollKa €praM Kypcatuil - yTa non3apd Basuda cudaruga MyxokaMa 3THUIIAJIH.
X03UPry TAhJIMM MyXUTHHUHT HIMKOHUSTH YEKJIaHTaH Tajadanapra HUCOaTaH FAMpUUHCOHUMITATH
OJIUM Ba cuécaryuiap TOMOHHIaH HUCOATaH SIKUH/AA TaH OJMHTAHJIUTHHHU YbTUPO( STHUII JIO3UM.
Oxtumon, 0y BMTuunr 2006-iunna kaOyn KUIMHraH “HompOHnap XYKyKJIapu TYFpucHaa TH
KonBenmust cuécaru xam Tabcup KWITaHU mryOxacu3. Y30ekuctoH PecmyOmmkacu xam ymily
xouBeHmstHA 2008 Hinn 3 maiina parudukanus KUiraH.

Kanur cy3nap: uHKIIO3US, CHH(], WHKIIO3UB TahJIUM, MaXCyC TabJIMM, aCOCUH HYHAJIWIII,
KOMIUIEKCIIA aMaJjira OITUPHIIL.

International experience offers models of vocational education for persons with disabilities,
both in an inclusive (or integrated) form, and in specialized centers provided with special equip-
ment, training technologies and conditions for the stay of persons with disabilities. In the current
situation, an inclusive trend in the development of the domestic education system is clearly visible.

The state has defined the conceptual framework for inclusive education, which implies a new
understanding of the essence of management activities in this area, and the federal regulatory
framework for the education of disabled people and persons with disabilities is being updated.
Thus, all educational standards included requirements for creating comfortable conditions for
teaching people with disabilities. However, these steps did not lead to a significant increase in the
number of disabled people entering educational institutions. According to official data, currently
only 1-2% of Uzbeks with disabilities receive higher education [1, 2002, p 10].

In this regard, further improvement of the management processes of inclusive education in
higher education institutions is becoming increasingly important. In our opinion, the subjects of
inclusive education management at the government level perform the following functions::

1) ensure the regulatory and legal regulation and implementation of the state policy in the field
of inclusive education;

2) analyze the state and forecast the prospects for the development of the inclusive education
system, study global trends and determine priority areas for the development of the inclusive ed-
ucation system;

3) provide educational and methodological guidance and coordinate the activities of inclusive
education institutions;

4) coordinate and monitor the training and retraining of personnel for the inclusive education
system,

5) monitor the quality of inclusive education;

6) organize work to improve the content, forms and methods of teaching and educating disabled
people and persons with disabilities, to provide comprehensive medical, social, psychological and
pedagogical support for the educational process, and to introduce advanced pedagogical experi-
ence into the practice of inclusive education [2, 2009, p 20].

Despite the many efforts made to successfully implement inclusive education in educational
institutions, teachers still face many challenges in implementing this program. Many teachers have
difficulty implementing inclusive education for various reasons. Inclusive education is an attempt
to provide special services to exceptional children in the least restrictive environment (Ainscow
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and Caesar, 2006). This suggests that an exceptional child will be placed with normal peers and
receive special services, studying in regular classes rather than in special classes (Kirk, Gallagher,
Anastasiow, Coleman, 2006). This position should help the child to interact as much as possible
with their normal peers. There are many factors that have led to the transition to accounting for
exceptional children. Some of these include the observation that many children were misclassified
as mentally retarded when they were not mentally retarded, that many special classes showed little
useful results, and that these classes were generally understood as classes for problem children
rather than correctional centers [3, 2006, p 30; 7, 2006, p 70].

According to Landsberg (2011), inclusion is the development of inclusive communities and ed-
ucation systems. It is based on value systems that promote and celebrate differences and diversity
based on gender, nationality, race, language, socio-economic background, cultural background,
academic achievement, and disability. Ainscow (2002) agrees with when he describes inclusion as
a process in which schools, communities, local authorities, and government seek to reduce barriers
to participation and learning for all citizens. For Booth (2000), inclusion goes beyond school and is
associated with reducing alienation from cultures. It means appreciating and treating everyone in
the school and society with respect, which requires believing in each person that they are capable
of contributing to society [9, 2011, p 90; 1, 2002, p 11; 4, 2000, p 41].

Teacher competence is a central feature of teaching and learning. They become more critical
when we think about inclusion. In this regard, Swart and Pettifer (2007) consider educators to be
a key force in determining the quality of inclusion. Therefore, there is no doubt that they can, if
supported, manage inclusive classes. Teachers as key figures in the successful implementation of
inclusive education policies, their competencies in this area are of paramount importance. In ad-
dition, in the article “Teacher Readiness for inclusive education”, Hay, Smith and Paulsen (2001)
emphasize that the effective implementation of the program depends on the high quality of pro-
fessional training of teachers at all levels to equip them and update their knowledge in working
with mixed groups of abilities. This is confirmed by Winter (2006), when he points out that teach-
ers who are willing to continue to develop their skills need to be trained in a range of issues so
that their input can be valuable. It also recommends that teachers, in particular, have competence
in communication skills and interdisciplinary work, some necessary knowledge about common
shortcomings, behavior management, the consequences of poverty and social deprivation, and
skills to identify all of the above through assessment processes [16, 2007, p 121-139; 21, 2006, p
85-91].

The teachers agreed that they have some difficulties in trying to implement inclusive education.
Swart & Pertipher (2007) say that most teachers now face a difficult task in their lessons. These
problems arise as a result of attracting students with special needs to regular classrooms, where
teachers are expected to continue to use the existing curriculum to teach students who were not
previously part of the mainstream. The implementation of inclusive education is not yet optimal
due to many problems. For example, children, parents, and teachers who participate in this pro-
gram are not fully prepared to participate. Until now, those who go to regular schools are those
whose intelligence is average or higher and who are willing to participate in regular activities [16,
2007, p 140].

Large classes can be seen as an obstacle to the successful implementation of inclusive educa-
tion. Westwood (2004) says that large classes place additional demands on the regular teacher,
while reinforcing concerns that all students may not receive the proper time or attention from the
teacher. Van Reusen (2001) says that the number of students with disabilities cannot exceed twenty
(20) if there is one student with disabilities in the main class. In some schools, it was considered
that there were between sixty and seventy students in one class [20, 2004, p 200; 17, 2001, p 171].

Insufficient training of teachers does not allow them to control teaching and learning in inclu-
sive classrooms. One of the overlooked aspects of inclusion is that it is successful when the teacher
receives the necessary training. All too often, inclusive education has meant placing a disabled
child in a regular classroom with little support from teachers because they lack training and de-
velopment. According to Landsberg (2011), teachers who teach students with learning disabilities
require special training. Basic professional training, such as the entry level, should prepare the
teacher to respond to a wide range of student needs. All educators should be prepared to take into
account the diversity of students and recognize the need of some students for alternative learning
[9,2011, p 92].
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Conclusions

It can be concluded that teachers generally lacked confidence when they tried to include stu-
dents with disabilities in classes. This may be the result of insufficient training. The importance of
the study provides a vivid picture of how the process of implementing inclusive education is taking
place. There is no progress if there are problems that teachers face.

One of the options for organizing the management of the inclusive educational process as a
system activity is the creation of a Center (department or service) in the educational institution
for comprehensive support of the training of disabled people and persons with disabilities. Such
a structural unit will combine the efforts of the teaching staff and will solve the following tasks:

- training of teachers on the issues of supporting the educational activities of students with
disabilities, the implementation of individualization of their education and upbringing;

- psychological and pedagogical diagnostics of the main academic risks of students with
disabilities, prevention and overcoming of these risks, study of the psychophysical characteristics
of persons with disabilities of various nosologies for the purpose of further social adaptation in
higher education;

- development of software for diagnosing the health status of students with disabilities and the
creation of an appropriate database;

- assessment of the success of adaptation of students with disabilities to the university
environment, organization and conduct of psychological and pedagogical consultations aimed at
developing a strategy for comprehensive support of students;

- diagnostics and career guidance counseling for persons with special educational needs to
eliminate problems in the process of university education;

- development, if necessary, of individual educational routes for students with disabilities,
including the use of remote information technologies;

- provision of medical services (offices of functional diagnostics, therapeutic physical culture
(physical therapy), psychological assistance services (including trainings on the prevention of
emotional burnout for family members of disabled people and people working with disabled
people);

- personal advice to students with disabilities on overcoming learning difficulties; advice to
university teachers on individual academic risks of students with disabilities, prevention and
overcoming of these risks;

- development of psychological and pedagogical recommendations for taking into account the
characteristics of students with disabilities in the process of their professional self-determination;

- assistance in the employment of graduates with disabilities through interaction with
organizations, institutions and enterprises in the region;

- involvement of healthy students as volunteers, and students with disabilities as participants in
various events;

- interaction with social services, regular exchange of experience to achieve socio-cultural
integration and educational inclusion of disabled people and persons with disabilities.

In connection with the introduction of inclusion, a special role is played by the formation
of relationships in the staff of the educational institution. The specificity of this process is to
change the attitude of the subjects of inclusion to students with special needs, who require not
only material, financial, humanitarian support and rehabilitation measures and services, but also
appropriate conditions for updating their abilities, developing personal qualities and needs for
social, moral and spiritual self-improvement. In view of the above, inclusive competence as a
component of a teacher’s professional competence is of exceptional importance.

The history of public attitudes towards disabled people has gone through a very difficult path of
resolving many contradictions: from rejection and simple provision of medical care to the concept
of an independent life based on a culture of dignity, and now - to the unconditional recognition of
the social group of disabled people as an important and inseparable component of the human and
professional capital of society. Inclusive education of disabled people reinforces this humanistic
orientation of society towards disabled people, creating conditions for improving the quality of
education of disabled people, and, consequently, for them to acquire the means to build personal,
professional and social activities and for full integration into society.
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